Wren’s Nest Primary School

Whole School Provision Map
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Page | 1




EARLY YEARS Listed below are the strategies which are employed in our Early Years

to support children within the areas of need as categorised in the SEND Code of Practice:

Universal Approaches- _

Quality First Teaching e  The Early Years curriculum and environment is language-rich to support low levels of language children have when beginaing their journey with us.

e High expectations of children and appropriate challenge for all.
e Behaviour for learning at the heart of lessons/school ethos.

e Learning walls to support key learning points.

e Learning environments provide holistic supportive educational environm
e Time to talk with a ‘talking partner’.

closed tasks j iduals.

e Multisensory learning approach (visual, auditoryland kifidesthetic learning) maki ic, actions, graphics etc
ent of what child already knows, understands and can do, ‘Assessment for Learning’
R . . L g que '
i ini s throughout session to ensure pupils are making good progress. Intervention given to overcom

Visual timetables and now/next boards are consistently used. O
e Use of symbols - ‘Widgit’ software.

e Variety of teaching styles and approaches usingioth open

e Use of ‘Makaton’ across the phase.

e  Structured school and class routines.

A mastery approach to teaching is taken.

Evidence in the form of photographs and observations including the Childs Voice, is gathered and compiled into individual Learning Journeys.
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EARLY YEARS Listed below are the strategies which are employed in our Early Years

to support children within the areas of need as categorised in the SEND Code of Practice:

Communication and Interaction

e Differentiated curriculum planning, activities, delivery and outcome — language used is simplified to cater for the needs of.all.
e C(Clear learning objectives and differentiated outcomes, ensuring clear instructions are given.
e Learning walls to support key learning points, including key vocabulary.

e  Time to talk things through with a ‘talking partner’ before feeding back to class.
e  Multisensory learning approach (visual, auditory and kinesthetic learning i i raphi
e  Increased visual aids.

e Ensuring all task/activities are modelled by the teacher/teaching assistant
e  Visual timetables and Now and Next boards are€onsis; used.

e Use of ‘Makaton’ across the phase.

Use of symbols -‘Widgit’ out school.

iour for learning at the heart of lessons/school ethos. O
e High expectations of children.
e Small key worker groups for developing social skills.
e We use a variety of positive reinforcement strategies including rewatds for pupils during lesson cele eir success, such as stickers, verbal praise and a
prize box.

It ations , using visual cues and cards to support this, such as ‘good looking/listening/sitting’

e At the start of each lesson, adults mod

e VIP rewards system.
AsS§eémblies:

haviour management strategies across school.

entor Team support vulnerable children in breaking down barriers to learning.
Structured school and class routines.
e  Visual timetables

e Use of symbols - ‘Widgit’ software used throughout school
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EARLY YEARS

Listed below are the strategies which are employed in our Early Years

to support children within the areas of need as categorised in the SEND Code of Practice:

Page | 4

Sensory and/or Physical Needs

e  Flexible teaching arrangements.

e  Use of fidget toys to help children regulate

e  Staff aware of implications of physical impairment.
e Access/use of lift if necessary.

e Access to ICT to help reduce barriers to learning.

e Alternatives to written recording when writing is not the primary objective

e Multisensory learning approach (visual, audltor and kinesthetic learning)

e Use of symbols- ‘Widgit’ software used throug ut sc
e Anew sensory room

eS\
5,000



Daily intervention
delivered by trained
Level 3 TA

30 mins Daily

(5 mins per
child)

Delivered by Level 3
TAs

Half termly phonics assessments identif
children who need this intervention and
identify when they hay, good progreé
so the int ntion isfno lo needed.

mins per
session

s who struggle to socialise appropriately
with peers without support. Teachers/TAs
identify these children and assign them to
this specific intervention.

To develop social skills and

F

Delivered by Level 3
TAs

1:1

Once a week

20 mins per
session

Delivered b
Level 3 TAs

session

strength in turn developing
writing skills.

dren who appear to be clumsyand have
lack of control over their gross motor
movements. Teachers/TAs identify these
children and assign them to this specific
intervention.

To demonstrate further control and
confidence in gross motor movements.
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Delivered by Level 3
TAs

Delivered by Level 3
TAs

20 mi er

20 mins per
session

1:I- 1:1 Once a week 1:1 Sessions can be beneficial for a range of To develop skills in the focus area for
Delivered by Level 3 20 mins per purposes. To workon a specific. .skiII such as the particular child.
TAs session numeracy or to develop the ability to
regulate emotions. This may be completed
with a child 1:1 if they are not ready to jei
the group sessions. Teachers/TAs identi
these children and assign them to this
specific interventi
_ 1:8 Once a week To develop confidence and self-

esteem - being more independent in
making friendships and engaging with
adults and peers.

Children who need additional numeracy
intervention to support them to achieve the
ELG. Teachers/TAs identify these children

and assign them to this specific intervention.

Delivered by specialist
HLTA

1:5

Twice a week

30mins per
Sessi

in different situations.

0 emotions and managing
behaviour.

Observations of children’s increasing
awareness and understanding of
different emotions in child- initiated

play.
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Increased confidence to explore

writing resources and a develope
level of control when usin rk
ing tools is eviden

intervention

Delivered by specialist
HLTA

Nuffield Early
Language
Intervention (NELI)

Delivered by specialist
HLTA

individual SALT
targets

_ 1:7 Twice a week Children are identified by teachers and TAs

Delivered by by 30mins per prior to transitioning to Reception or when

specialist HLTA session P they begin Reception. Many of these children
are reluctant to write, have a poor pencil grip
or display poor fine motor skills.

Language 1:1 Dependent on Children are identified by SENCO and SAL

orks with
uage targets from

TA. MJ (specialist HLTA
children on specific |

mins per
session

are identified by Specialist HLTA
en completing NELI screening.

Children to make progress
language development and

Ladybifds room
EYFS/KS1 SEND
Provision

TA

3:6

Children access
this room when
necessary.

Children who are struggling to cop
mainstream classro

ing the busy, vib
om too overwh

r play based activities relevant
to their learning.

ildren are identified by class teachers/TAs
as possibly requiring SALT. They are then
referred to SALT by AMA (Speech and
Language TA). Children are then provided
individual targets which AMA works on with
children in school.

Children to make progress with their
speech and language development
and skills.
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Delivered by external
play therapist as
required

Once a week

Children are referred to the EP with concerns
regarding SEMH needs. The EP service and
school collaboratively work together to
identify children who would benefit from
Play Therapy.

Play therapy is a psychotherapeu
approach which will allow childre
involved to freely express repress
th@ughts and emotion ug
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YEAR 1- YEAR 6 Listed below are the strategies which are employed in our school

to support children within the areas of need as categorised in the SEND Code of Practice:

Universal Approaches - [Coghition and Learning:

Quality First Teaching e  High expectations of children and appropriate challenge for all.
e  C(Clear learning objectives and differentiated outcomes, clear instructions.
e  Clear feedback and next steps in their learning — children involved in the process and given time to respond.
e  Behaviour for learning at the heart of lessons/school ethos.
e Learning walls to support key learning points, including key vocabulary.

e Time to talk things through with a ‘talking partner’ before feeding back to

e Access to ICT to help reduce barriers to learnin
é"not

rimary objective.

sed tasks matehed to the needs of individuals.
learning) making use of music, actions, graphics etc
ssessment of what the child already knows, understands and can do, ‘Assessment for Learning’

princi .
i i eaching, including questioning.
i esented in small chunks. Mini plenaries throughout session to ensure pupils are making good progress. Inter iV (
Adaptive teaching to ensure all children can achieve the same goals.
e Ability grouping for Literacy and Numeracy across year group and within individual

e  Visual timetables

e Alternatives to written recording when writing

Use of symbols - ‘Widgit’ software used throughout

ac groups to ensure that children ‘keep up not catch up’.

Consistent marking policy across school.

Timetable is organised to cater for the learning needs of all children.

e Hands on practical learning with a range of resources to support learning in all lessons.
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YEAR 1- YEAR 6 Listed below are the strategies which are employed in our school

to support children within the areas of need as categorised in the SEND Code of Practice:

Communication and Interaction

e Differentiated curriculum planning, activities, delivery and outcome — language used is simplified to cater for the needs of.all.
e C(Clear learning objectives and differentiated outcomes, ensuring clear instructions are given.
e  Learning walls to support key learning points, including key vocabulary.

e  Time to talk things through with a ‘talking partner’ before feeding back to class.
e  Multisensory learning approach (visual, auditory and kinesthetic learning i i S, graphi
e  Increased visual aids.
e Ensuring all tasks/activities are modelled by the teacher/teaching assistant
e Visual timetables

e Use of symbols -‘Widgit’ software used hout sehoo

Use of Makaton where

iour for learning at the heart of lessons/school ethos. O :
e High expectations of children.
e  Circle Time.

e  Merit Reward System.
e VIPs rewards system.
e  Team points are awarded to childre

proach to positive Behaviour management strategies across school.

e sehool approach is taken.

s used across school.
Learni tor Team support vulnerable children in breaking down barriers to learning.
Structured school and class routines.

e Visual timetables

e Use of symbols - ‘Widgit’ software used throughout school

. Use of a calm room
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YEAR 1- YEAR 6 Listed below are the strategies which are employed in our school
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to support children within the areas of need as categorised in the SEND Code of Practice:

Sensory and/or Physical Needs

e  Flexible teaching arrangements.

e  Staff aware of implications of physical impairment.

e Access/use of lift if necessary.

e  Access to ICT to help reduce barriers to learning.

e Alternatives to written recording when writing is not the primary objectiv
e Multisensory learning approach (visual, auditory and kinesthetic learning)
e Use of symbols - ‘Widgit’ software used throughout school.

wret?

ons, graphics
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YEAR 1 INTERVENTIONS

YEAR 1 STAFF/CHILD FREQUENCY ASSESMENT TOOL USED TO IDENTIFY EXPECTED OUTCOME
INTERVENTIONS RATIO CHILDREN/ ENTRY/EXIT CRITERIA
| | |
_ 1:1 Daily Half termly phonics assessments identify | To learn and retain new sounds from s
Delivered by trained 10 mins per children who need this intervention and | 2 and 3 and successfully and_i
Level 2 TAs child P also identify when they have made good | blend.

ins pe
Delivered by L 2 ild
TAs
Learning Mentor 1:1 Once a week
1:1’s .
15 mins per
Delivered by a child

Learning Mentor.
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progress so that the intervention is no
needed any further. Phonics tutors also
complete daily assessments on
individual childten whi
Reading Leaderrhalf

To increase the amount of High Frequency
words a child can read with increasing

accuracy and fluency in reading leading to
increased levels of comprehensi‘.

emotions
pendence and develop an
how they are feeling. Children
will also have developed a bank of
strategies they can use to deal with related
emotions and have a positive relationship
with a special adult who they can talk to
about their feelings.

tion. Daily tracking is completed

member of staff delivering
intervention and half termly
assessments are to track progress
children are making.




YEAR 1 INTERVENTIONS

YEAR 1 STAFF/CHILD FREQUENCY ASSESMENT TOOL USED TO IDENTIFY EXPECTED OUTCOME
INTERVENTIONS RATIO CHILDREN/ ENTRY/EXIT CRITERIA
| | | |
LM friendship group 1:6 Once a week Children identified who have poor social | To encourage the development of soeial
Delivered by a 30 mins per skills. The group is often mixed ability skills and introduce all children in Yeaffd to
Learning Mentor. session P which allows peer role models to the Safari Room and the Learning Me

provide positive social examples.

SALT 1:1 Dependent on their speech
Delivered by or small groups individual SALT

specialist Speech and targets

Language TA

s and when Children who are diagnosed with ASD
eded/ and are working directly with AoS.
identified

'Iist ASDT.

AoS recommendations are used as a
basis of this intervention time.

Play Therapy 1:1 Once a week

approach which will allow children involved

Delivered by external

Play Therapist as to freely express repressed thoughts and
required @ emotions through play.

Steve Br: ! Children are referred to Steve Brown for = |deas/strategies for school to implement to
Behaviou i support, advice and strategies to deal support behaviour in school. For children to
Delivered by external with challenging behaviours. Children access 1:1 sessions with Steve and become
consultant are identified through professional aware of strategies that they can use to
required discussions and behaviour tracking. independently self-regulate.
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YEAR 1 INTERVENTIONS

YEAR 1 STAFF/CHILD FREQUENCY ASSESMENT TOOL USED TO IDENTIFY EXPECTED OUTCOME
INTERVENTIONS RATIO CHILDREN/ ENTRY/EXIT CRITERIA
| | |
_ 1:6 Twice a week Children who appear to be clumsy and To demonstrate further control and
Delivered by trained 20 mins per have lack of control over their gross confidence in gross motor movement
Level 3 TAs session P motor movements. Teachers/TAs

identify these children and assign them
to this specific intervention.

Occupational Therapy also recommend
children to complete this intervention.
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YEAR 2 INTERVENTIONS

INTERVENTION STAFF/CHILD FREQUENCY ASSESMENT TOOL USED TO IDENTIFY EXPECTED OUTCOME
RATIO CHILDREN/ ENTRY/EXIT CRITERIA
| | | |
_ 1:1 Daily Half termly phonics assessments To learn and retain new sounds from set @,2
Delivered by trained 10 mins per identify children who need this and 3 and successfully and independently
by Level 2 TAs child P intervention and also identify when blend.

they have made good progress so

that the intervention is no longer
needed. Phonics tutors also
complete daily assessments on

individual childin which fed

back to Readin

LM 1:1s 1:1/

(including Sand Play, ¢4 group
Drawing and
Talking)

Delivered by a
Learning Mentor.

For children to have developed an awareness
is may be = of how they are feeling and be able manage
emotions with greater independence. Children
urred such as bereavement/loss will also have developed a bank of
etc. An SDQ is completed by class they can use to deal with related e
teacher to identify a specific area of have a positiv tionship wi
need. Recommendations for specific = adult wh can talk to
therapies can also occur through the
EP service.

15 mins per
session

Page | 15 3




YEAR 2 INTERVENTIONS

INTERVENTION STAFF/CHILD FREQUENCY ASSESMENT TOOL USED TO IDENTIFY EXPECTED OUTCOME
RATIO CHILDREN/ ENTRY/EXIT CRITERIA
| | |
LM 1:1 (Lego Play) 1:1 Once a week Children who are struggling to For children to have developed an aware

Delivered by a

Learning Mentor.
(can be more

regular
depending on
severity of
need)

15 mins per
sessi

LM Transition 1:6 Once a week
Support

Delivered by a

Learning Mentor. (Summer Term)

SALT 1:1 P
Delivered by or small grou
specialist Sp
Language
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regulate their emotions. This may be = of how they are feeling and be able mana
linked to a specific event that has emotions with greater independen i
occurred such as bereavement/loss
etc. An SDQ is completed by class
teacher to identify a specific area of
need. Recommendations for specific
therapies can also occur through the
EP service. '

pport and develop the ability to follow
instructions.

port the ability to follow
instructions.

Children are identified who are

vulnerable/have attachment needs
or require addition transitional
support due to anxieties about
moving into Key

Children to make progress with their speech
and language skills.

ntified by class
possibly requirin
[hrey are then referred to SALT
y AMA (Speech and Language TA).
Children are then provided individual
targets which AMA works on with
children in school.




YEAR 2 INTERVENTIONS

ASSESMENT TOOL USED TO IDENTIFY
CHILDREN/ ENTRY/EXIT CRITERIA

EXPECTED OUTCOME

INTERVENTION STAFF/CHILD FREQUENCY
RATIO
I I
10 mins per
Delivered by Level 2 child

TAs

As and when
needed/
identified

'Iist ASD TA 1:1 1:1

Play Therapy 1:1 Once a week

Delivered by external
play therapist as
required

Steve Brown 1:1 Py
Behaviour Support

Delivered b
consulta
required
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LSS Literacy assessments identify
children who require reading PT
intervention. Daily tracking is
completed by member of staff
delivering intervention and half-
termly assessments are to track
progress children are making.

Children who al di

mmendations are used as a
sis of this intervention time.

Children are referred to the EP with
concerns regarding SEMH needs. The
EP service and school collaboratively
work together to identify children
who would benefit fr lay
Therapy.

erred to Steve Br

hildren are identified through
professional discussions and
behaviour tracking.

To increase the amount of High Frequen
words a child can read, increasing accura nd
fluency in reading, leading to increased |

pport communication and social
int@raction with peers. To develop
understanding of the school day and daily
routines. To identify and support sensory
needs.

Yy

through play.

Ideas/strategies for school to implement to
support behaviour in school. For children to
access 1:1 sessions with Steve and become
aware of strategies that they can use to
independently self-regulate.




YEAR 2 INTERVENTIONS

INTERVENTION STAFF/CHILD
RATIO

FREQUENCY

ASSESMENT TOOL USED TO IDENTIFY
CHILDREN/ ENTRY/EXIT CRITERIA

EXPECTED OUTCOME

Get Moving 1:6

Delivered by trained
Level 3 TAs

Ned

Twice a week

20 mins per
session

Children who appear to be clumsy
and have lack of control over their
gross motor movements.
Teachers/TAs identify these children
and assign them to this specific
intervention. Occupational Therapy
also recommend children to

complete this ir'erventio;
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To demonstrate further control and confidence
in gross motor movements.
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KEY STAGE 1 PROVISIONS

STAFF/CHILD FREQUENCY ASSESMENT TOOL USED EXPECTED OUTCOME

INTERVENTION
RATIO TO IDENTIFY CHILDREN/

ENTRY/EXIT CRITERIA

Daily- 8.40am- = Children identified for the = The Nurture Group provides some of our most vul
Whole School Nurture 2.00pm Nurture Group have a children with a provision that supports the
Group Provision range of Social, Emotional | of their Social, Emagional and Mental
Mental Health needs. i
Many of these children are
identified before the
ear 1.

Rainbow Room -

With access to
mainstream
classroom for
Child’s strength
lessons

_ The provision was created | The children within the provision should ma
Every Day to meet the needs of a personal progress with literacy a .

group of KS2 children with = as well as their de

ith access to slow progress and low curriculum area
mainstream With access to attainment in Literacy and
classroom for ) Numeracy. All children
Child’s strength mainstream have a primary ne
lessons classroom for
strength
lessons

language
ial and
mental

Y -
( \ h nees and/or

physical disabilities.

Page | 19



INTERVENTION

La-ds r.m
EYFS/KS1 SEND
Provision

The Nest
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STAFF/CHILD FREQUENCY
RATIO

3:6 Children
access this
room when

With access to necessary.
mainstream

classroom for
Child’s strength
lessons

2:15

10:00 - 10:25
3:00-3:20

e\l

KEY STAGE 1 PROVISIONS

ASSESMENT TOOL USED
TO IDENTIFY CHILDREN/
ENTRY/EXIT CRITERIA

Children who are
struggling to cope in the
mainstream classroom or
continue to need access to
an Early Years curriculum.
The Ladybirds room is
used a break gut space
complete tasiijor e e
activities.

ge of

Health needs. Many of
these children are
identified because they
have intervention from
CAMHS, EPE or Learning
Mentor support. They may
be identified because
their relugtan

EXPECTED OUTCOME

Allows children to regulate their emotions and contihue
to complete tasks or play based activities relevant t«

learning.

The Nest provides some of our most vulnerable children
with a provision that supports the development of their
social and emotional needs. It is an opportu

y to
support the children being more successful intheir ol
day. E :

O\



YEAR 3 INTERVENTIONS

YEAR 3 STAFF/CHILD FREQUENCY ASSESMENT TOOL USED TO IDENTIFY EXPECTED OUTCOME
INTERVENTIONS RATIO CHILDREN/ ENTRY/EXIT CRITERIA

_ - 1:1 Daily Half termly phonics assessments To learn and retain new sounds from sefjl ,2
Delivered by trained 10 mins per identify children who need this and 3 and successfully and independent

Level 2 TAs child intervention and also identify when blend.

they have made good progress s that

the intervention is no longer needed.
Phonics tutors also complete daily
assessments on individual children

which are fed b'ck to Rea

Leader

half termly.

ssments i ify To increase the amount of High Frequency

1:1 Daily
1 e uire r g PT words a child can read increasing accuracy

Delivered by Level 2 Id i tion. Daily tracking is and fluency in reading leading to increased
TAs ed by member of staff levels of comprehension.

delivering intervention and half termly

assessments are to track progress

children are making.

LM 1:1s 1:1/ Once a week Children who are struggling to regulate = For children to hav e wareness

e able to

lop
ing a

(including sand play,  ¢mal group (can be more their emotions. This may be linkedfto a = of how they are '

drawing and talking) (depending on regular : S.Wlth grgater

Delivered by a needs) depending on independence. Children W|Il.also have

Learning Mentor. severity of developed a bank of strategies they can use
P to deal with related emotions and have a

positive relationship with a special key adult
who they can talk to about their feelings.
P service.
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YEAR 3 INTERVENTIONS

YEAR 3 STAFF/CHILD FREQUENCY ASSESMENT TOOL USED TO IDENTIFY EXPECTED OUTCOME
INTERVENTIONS RATIO CHILDREN/ ENTRY/EXIT CRITERIA
| |

LM 1:1s (Lego play) 1:1 Once a week Children who are struggling to regulate = For children to have developed an awan@ness
Delivered by a their emotions. This may be linked toa | of how they are feeling and be able manage
Learning Mentor. specific event that has occurred such emotions with greater independ

(can be more as bereavement/loss etc. An SDQ is

regular completed by class teacher to identify

depending on a specific area of need.

severity of Recommendations for specific

need) therapies can also occur through the

EP service. '
15 mins per To support and develop the ability to follow
sessi instructions.
ity to follow instructions.

LM friendship group 1:6 nce a week Children identified who have poor To encou skill
Delivered by a social skills. The group is often mixed and h
Learning Mentor. ability so this allows peer role models peer

30 mins per to provide positive social examples relationships wit

session

Delivered b
and a Ley;
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Daily

A morning session to welcome, settle and
prepare the children for the school day
ahead.

ore nurture based approach to
prepare them for the school day.




YEAR 3 INTERVENTIONS

ASSESMENT TOOL USED TO IDENTIFY

CHILDREN/ ENTRY/EXIT CRITERIA

EXPECTED OUTCOME

YEAR 3 STAFF/CHILD FREQUENCY
INTERVENTIONS RATIO
| |
Social Skills 1:4 1x weekly
Intervention .
30 mins

Delivered by a Level
3 specialist TA

SALT 1:1 Dependent o
Delivered by or small groips g 'S
specialist Spee ets
Language TA

As needed

'Iist ASD TA 1:1 1:1

Delivered by Level 3

specialist TA
@

CHIMP

Delivered

Learning

Team Of dependent
on individual
need.
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Children with/undergoing a diagnosis

of ASD or those needing help with

social understanding and appropriate

behaviours.

ossib quiring
en referred to SALT
(Speech and Language TA).
Children are then provided individual
targets which AMA works on with
children in school.

Children who are diagnosed with ASD
and are working directly with AoS
children undergoij |

behaviour tracking and also teacher
referrals into the Learning Mentor
Team.

To talk about different social scenarios
through play, and demonstrate appropr
reactions. Talk about and discuss

Children to make progress with their speech

and language skills.
@al

interaction with rs elop
unders i the school day and daily
routines. To identify and support sensory
needs.

To support commu

Supporting children to recognise their
emotional needs and strategies to overcome
barriers they may face.



YEAR 3 INTERVENTIONS

YEAR 3 STAFF/CHILD FREQUENCY ASSESMENT TOOL USED TO IDENTIFY EXPECTED OUTCOME
INTERVENTIONS RATIO CHILDREN/ ENTRY/EXIT CRITERIA
| [ |
Play Therapy 1:1 Once a week Children are referred to the EP with Play therapy is a psychotherapeutic appfoeach
Delivered by external concerns regarding SEMH needs. The which will allow children involved to fre
play therapist as EP service and school collaboratively express repressed thoughts and emotio
required work together to identify children who | through
would benefit from Play Therapy.
Steve Brown 1:1 Half Termly Children are referred to Steve Brown or sch o ifplement to
Behaviour Support Reviews for support, ad ool. For children to

Delivered by external
consultant as
required

Delivered by traine
Level 3 TAs
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deal with chall
Childr

wice a we
have lack of control over their gross
motor movements. Teachers/TAs
identify these children and assign
them to this specific intervention.
Occupational Therapy also
recommend children to complete

(\mO(

mins per
session

ildren who appear to be clumsy and

re of strategies that they can use to
independently self-regulate.

To demonstrate further control a

confidence in ss motor movements.
is C

0O\




YEAR 4 INTERVENTIONS

YEAR 4 INTERVENTIONS STAFF/CHILD FREQUENCY ASSESMENT TOOL USED TO IDENTIFY EXPECTED OUTCOME
RATIO CHILDREN/ ENTRY/EXIT CRITERIA

I | |
LM Friendship Group 1:6 Once a week Children identified who have poor To encourage the development of sogial skills
(Conflict social skills. Behaviour tracking can and how to appropriately socialise wi
Resolution/Solution highlight key children that would peers. Children to have develo
Focus) 30 mins per benefit from this intervention. Parents  relatiomships with peers. Ti po
Delivered by a Learning session also liaise with school to identify thes, thei iggers
Mentor. children. is
LM 1:1s 1:1 Once a week r children to have developed an awareness

(including sand play,
drawing and talking)

Delivered by a Learning

| . .
Mentor. eted by class teacher to identify

specific area of need.
Recommendations for specific
therapies can also occur through the

. E ice.
15 mins per P service

session
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how they are feeling and to be able to
manage emotions with greater
independence. Children will also have
developed a bank of strategies they can use
to deal with related emotions andihave a
positive relationship with a speciallke

S

who the?Eak to t .




YEAR 4 INTERVENTIONS

YEAR 4 INTERVENTIONS STAFF/CHILD FREQUENCY

ASSESMENT TOOL USED TO IDENTIFY EXPECTED OUTCOME

RATIO CHILDREN/ ENTRY/EXIT CRITERIA
I | |

LM 1:1’s (Lego play) 1:1 Once a week Children who are struggling to regulate | For children to have developed an awgeness
Delivered by a Learning their emotions. This may be linked toa = of how they are feeling and be able to
Mentor. specific event that has occurred such manage emotions with greater

(can be more as bereavement/loss etc. An SDQ is

regular completed by class teacher to identif

dependingon | a specific area of need.

severity of Recommendations for specific ship wi

need) therapies canglso occur through the ut their feelings.

EP service. '

15 mins per To support and develop the ability to follow

session instructions.

Daily LSS Literacy assessments identify

. children who require reading PT

10 mins per . . . Lo

Delivered by Level 2 TAs child intervention. Daily tracking is

Social Skills 1.4 @

Delivered by a 30
specialist
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completed by member of staff levels of compre

delivering intervention and half-

sis To talk about different social scenarios
through play, and demonstrate appropriate

al understanding and appropriate reactions. Talk about and discuss how people
behaviours. may feel in relation to their actions towards
others and the impact this may have on
themselves. Developing the ability to socialise
with peers during play, increased ability to
take turns and to listen/ be aware of others
and their differing opinions or behaviours




YEAR 4 INTERVENTIONS

YEAR 4 INTERVENTIONS STAFF/CHILD FREQUENCY ASSESMENT TOOL USED TO IDENTIFY

EXPECTED OUTCOME

RATIO CHILDREN/ ENTRY/EXIT CRITERIA
I | | |

SALT 1:1 Dependent on | Children are identified by class Children to make progress with their gpeech
Delivered by specialist or small individual teachers/TAs as possibly requiring and language skills.
Speech and Language groups SALT targets SALT. They are then referred to SALT
TA by AMA (Speech and Language TA).

Children are then provided individual

targets which AMA works on with

children in school.
CHIMP 1:1 Once a week upportin ildren to recognise their
Delivered by a Learning otional needs and strategies to overcome
Mentor barriers they may face.

pe
n indi al
need.

Play Therapy 1:1 Once a week Children are referred to the EP with

concerns regarding SEMH needs. The

Delivered by external
EP service and school collaboratively

play therapist as
required

would benefit from Play Therapy,
. r.‘ 0(
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work together to identify children who

through play.




Delivered by a Learning
Mentor.

Once a week

Children identified who have poor
social skills. The group is often mixed
ability and this allows peer role models

To encourage the development of sogial skills
and how to appropriately socialise wi

peers. Children to have develo

15 mins per
session

ions for specific
Iso occur throug

Lego Play can also support children
who are struggling to follow
instructions by providing a play-based
activity to encourage and support the
ability to follow instructions.

30 mins per to provide positive social examples. hips with peers.
session
- 1:1 Once a week Children who are struggling to regulate n awareness
their emotion8\ This linked to a and be able manage
(can be more o ;
specific eventithat occurred such greater independence.
regular . . .
. . small group . a ent/| DQis ildren will also have developed a bank of
Delivered by a Learning . depending o . . . .
(depending on . class teac o identify | strategies they can use to deal with related
Mentor. severity . .. . .
nee f nee emotions and have a positive relationship
ns for specific with a special key adult who they can talk to
ies can also occur through the about their feelings.
15 mins per EP service.
session
_ 1:1 Once a week Children who are struggling to regulate veloped reness
Delivered by a Learning their emotions. This may be linke@ to a i e able to
Mentor. specific event that ha s with greater
(can be more e. Children will also have
regular developed a bank of strategies they can use
dependi to deal with related emotions and have a
. .

positive relationship with a special key adult
who they can talk to about their feelings.

To support and develop the ability to follow
instructions.
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Delivered by a specialist
Level 3 TA

1x weekly

30 mins

Delivered by Le TAs

Children with/undergoing a diagnosis
of ASD or those needing help with

social understanding and appropriate
behaviours.

To talk about different social scenario
through play, and demonstrate

d their differing opinions or behaviours

identify

n who require reading PT

ntion. Daily tracking is
completed by member of staff
delivering intervention and half-termly
assessments are to track progress
children are making.

To increase the amount of High Frequency

words a child can read, increasing accuracy
and fluency in reading, leading t@lincreased
levels of comprehension.

SALT

Delivered by specialist
Speech and Language
TA

'Iist

Delivered b
Level 3 TA

3 specialist

1:1

or small groups

Dependent on
individual
SALT targets

Children are identified by class

ith their speech

1:1

s needed

Children who are diagnosed with ASD
and are working directly with AoS or
children undergoing ASD diagnosis.

AoS recommendations are used as a
basis of this intervention time.

To support communication and social
interaction with peers. To develop
understanding of the school day and daily
routines. To identify and support sensory
needs.
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Delivered by a Learning
Mentor

Once a week

(Or dependent
on individual
need.)

Children are identified through
behaviour tracking and also teacher
referrals into the Learning Mentor
Team.

Delivered by external
play therapist as
required

Once a week

Children are lerred
concerns regardin MH needs. The

Supporting children to recognise thei
emotional needs and strategies to ov
barriers they may face.

through play.

otherapeutic approach
w children involved to freely
press repressed thoughts and emotions

me

Delivered by externa
consultant as required

Half Ter
Reviews

hildren are referred to Steve Brown
for support, advice and strategies to
deal with challenging behaviours.
Children are identified through
professional discussions and behaviour
tracking.

support behaviour in school. For

Ideas/strategies for school to implement to

WA
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- 1:1 Once a week Children who are struggling to regulate
their emotions. This may be linked to a
(can be more -
regular specific event that has occurred such
. small group & . as bereavement/loss etc. An SDQ is
Delivered by a . depending on . .
; (depending on . completed by class teacher to identify
Learning Mentor. severity of -
needs) a specific area of need.
need) . oo
Recommendations for specific
therapies can a'o occur through the
15 mins per EP service.
session

Delivered by a
Learning Mentor:

struggling to regulate
otions. This may be linked to a
ecific event that has occurred such
as bereavement/loss etc. An SDQ is
completed by class teacher to identify

an be more

gular

depending on a specific area of need.

severity of Recommendations for specific

need) therapies can also occur through the
EP service.

15 mins per Lego Play

session

providing a play-
rage and suppor

sl
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For children to have developed an awan@ness
of how they are feeling and be able manage
emotions with greater independ

For children to have developed an awareness
of how they are feeling and be able to
manage emotions with greater
independence. Children will also h

To support and develop the ability to follow
instructions.




Delivered by a
Learning Mentor.

Delivered by a
specialist Level 3 TA

Transition-

Delivered by a
specialist Level 3 TA
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1:6 Once a week Children are identified who are For children to be more prepared abougithe
vulnerable/have attachment needs or transition to High School. Children will
require addition transitional support

(Summer Term) = due to anxieties about to High School.
1:6 1x weekly Children with/URdergoi iagnosis
. of ASD or those’heeding help with nd demonstrate appropriate
30 mins per . . . . .
session social ndin priate tions. Talk about and discuss how people
urs. may feel in relation to their actions towards
others and the impact this may have on
themselves. Developing the ability to socialise
with peers during play, increased
take turns and to listen/ be aware
and their dif;
1:6 Once a week Children with / undergoing diagnosis

30 mins

(Summer Term)

25

support due to anxieties related t
moving on.
: ‘ (

of ASD or those needing additional

between primary and high schools. How to
start being independent in getting to places
on their own. How to ask questions but also
who to ask these questions to. Role play on
different scenarios of what could happen and
how they can deal with them.




1:1 Daily LSS Literacy assessments identify
. children who require reading PT
10 mins per . . . Lo
Delivered by Level 2 child intervention. Daily tracking is
TAs completed by member of staff

delivering intervention and half-termly

assessments are to track progress
children are making.

'Iist ASD TA 1:1 1:1 Children who al diaghosed with ASD
an

As needed
r g dir S or

Delivered by a oing ASD diggnosis.
specialist Level 3 TA AoS tions are used as a
b this intervention time.

SALT pendent on Children are identified by class
Delivered by mall groups individual SALT  teachers/TAs as possibly requiring
specialist Speech and targets SALT. They are then referred to SALT
Language TA by AMA (Speech and Language TA).

Children are then provided individ
targets which AMA

civp 1 .

Delivered by a
Learning M

ntified through
ing and also teac
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To increase the amount of High Freque
words a child can read increasing accur
and fluency in reading leading to increa
levels of gomprehension.

upport communication and social
interaction with peers. To develop
understanding of the school day and daily
routines. To identify and support sensory

needs.
progress f thh

Supporting children to recognise their
emotional needs and strategies to overcome
barriers they may face.

Children to




Play Therapy 11 Once a week

Delivered by external
play therapist as

required

Delivered by external
consultant as

required
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Reviews

Children are referred to the EP with Play therapy is a psychotherapeutic appfeach
concerns regarding SEMH needs. The which will allow children involved to fre
EP service and school collaboratively express repressed thoughts and tio

work together to identify children who
would benefit from Play Therapy.

through

Children are referred to Steve Brown or sch o ifplement to
for support, ad ool. For children to
deal with chall
re of strategies that they can use to
independently self-regulate.




KEY STAGE 2 PROVISIONS

INTERVENTION STAFF/CHILD FREQUENCY ASSESMENT TOOL USED TO IDENTIFY | EXPECTED OUTCOME
RATIO CHILDREN/ ENTRY/EXIT CRITERIA

Shootin The provision was created to meet The children within the provision shoul
Complex Learning 491 Every Day the needs of a group of KS2 children | good personal progress with their litera
Difficulties- with EHCP’s/undergoing statutory numeracy skills as well as with their abili
- assessment for an EHCP. All children | work col

have a primary need of cognition and
learning which is intensified by

With access to

mainstream
speech and language difficulties,
classroom for . .
S social and emgtional and_mental
Child’s
health needs and/o
strength s
disabil ome en
lessons y
up en
i cial sc
osen for them to
within a mainstream setting
with appropriate levels of support.
Rainbow Room - 6:22 Daily- 8.40am- = Children identified for the Nurture i
Whole School Nurture 2.00pm Group have a range of Social, i i
Group Provision Emotional Mental Health needs.

Many of these children are ident
before the transition imto Year 1
Boxall prafile

With access
to

mainstrea
m e
classroo

ildis
strengt
lessons

ate and ultimately, manage
their own behaviour.
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INTERVENTION FREQUENCY

STAFF/CHILD
RATIO

KEY STAGE 2 PROVISIONS

ASSESMENT TOOL USED TO IDENTIFY
CHILDREN/ ENTRY/EXIT CRITERIA

EXPECTED OUTCOME

The Nest 2:15 Children
access this
provision from

8:40-9:10
10:00 - 10:25
3:00-3:20
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Children identified for the Nest have
a range of Social, Emotional Mental
Health needs. Many of these
children are identified because they
have intervention from CAMHS, EPE
or Learning Mentor support. They
may be identified because of their
reluctance or have diffic in
coming to scl-'ol.

The Nest provides some of our most vu
children with a provision that supports
development of their social and tio
is an opportunity t o)
ing m li

=






